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Principles of good practice
Review of literature
Adult Learning Inspectorate   (2006) Greater Expectations. Provision for learners with disabilities.  Coventry: Adult Learning Inspectorate

Despite much rhetoric in the sector about inclusiveness and matching the needs of the learner, it is common practice to assess learners against the requirements of some form of accreditation, or in relation to the programme that is being offered, not in relation to their individual needs. Rarely are strengths identified and built upon in a programme of learning. The assessment process too often results in establishing only a baseline of deficits and the learning plans that result are based on remedying these deficits. Negative targets are mercifully becoming less common, but sadly, many learners’ perceived deficits have an uncomfortable class bias, with too much attention paid to domestic activity such as tidying or cleaning.  Pg 5

Too many learners on discrete programmes are, however, studying a curriculum based on independent living skills and skills for life that does not have a meaningful context, and does not prepare them for the possibility of engaging in the open or intermediate labour market. The emphasis on a behaviourist rather than a developmental approach to the curriculum may not be helpful for all learners. Pg 6

A key difficulty for providers and learners is that provision rarely seems ‘joined-up’, particularly when it is funded by different agencies.  Pg 7
Offenders have little specialist support while in prison and little continuity of programme on release.   Pg 7

Too many adults continue to go through a revolving door of courses, with no clear purpose other than continued participation.  Pg 7

Offender learning – the process of initial assessment is fundamentally flawed. Initial assessment in custodial establishments is primarily a screening tool which identifies only general levels of need. Some offenders are given the assessment before they have had a full medical assessment.  Pg 11
Adult and community learning – despite the welcome emergence of partnership working, it is not clear how far progression routes are meaningfully considered for learners with disabilities. The revolving door continues and although providers keep data about rates of participation. Little is known about destinations.   Pg 15
Workstep – a significant feature of the new programme is the introduction of development plans for each individual, based on a person-centred approach, and in line with the ‘Valuing People’ principles. This means that every Workstep participant is expected to progress and develop skills, whatever their ability. Outcomes can be measured in terms of individual progress at work, whatever the setting. 

 Pg 17

Further education – too many lessons are paper-based. This is particularly the case where staff have attempted to map their provision to the requirements of external accreditation or to the literacy and numeracy core curricula, without considering the context or the needs of the learners adequately.  
 Pg 21

Key weaknesses in target-setting and planning often arise because the context is artificial and contrived and the curriculum impoverished.  The commonly used approach with disabled learners is to identify four or five generic targets related to topics such as appropriate behavior, literacy and numeracy skills, independent living skills and perhaps vocational skills. Tutors then seek out activities where these can be assessed, often with a random number seen as a success. This approach is usually meaningless.  ‘To divide 10 by 5 on 3 separate occasions’ is not an appropriate way of determining whether that skills has been learnt.   Pg 22

Targets are often most effective when based on something the learner wants to achieve, and presented as individual challenges, rather than driven by teacher-led, externally set criteria. Pg 23
The skills for life pre-entry curriculum does not reflect a good understanding of how people learn best. Some providers find it unhelpful and not always respectful of people with disabilities. The best provision seen usually takes a sensory approach, to stimulate senses and encourage expression through a range of media.   Pg 23

Work based learning - Too many learners on E2E programmes, however, including those with learning difficulties and/or disabilities, do not get enough work experience.  Many providers place little importance on this aspect of the programme.  Many providers do not accredit the vocational skills achieved by learners and there are scant opportunities for learners to achieve external qualifications at level 1. The work placement element can be poorly planned. In such cases, targets for learners are not set or monitored adequately. Some employers do not have a firm grasp of the aims of the E2E programme. They fail to make sufficiently strong links with other agencies that can offer support on assisted placements or in social firms.    Pg 25

Work based learning - Specific training for staff in working with learners with disabilities is rare, and there is little specialist expertise among providers.  Assessments of learners who have disabilities do not always identify adequately their strengths, so that learning can be planned in a positive way.  Staff have insufficient expertise in preparing and adapting teaching strategies and learning materials. There is not enough use of technologies designed to facilitate learning and raise aspirations. Assessment and support for learners with dyslexia and related learning difficulties are often weak: many providers do not check whether learners might have dyslexic difficulties and their assessments focus on performance of literacy and numeracy tests, rather than on the wider range of characteristics associated with dyslexia, such as difficulties with sequence, categorization, planning and time management. Few providers use specialists to conduct detailed assessments of learners’ difficulties and their support requirements. Most staff are not fully aware of how to build support for learners with dyslexia into their everyday teaching. A few providers offer coloured filters or tinted paper to assist with reading or scribes and readers for tests.  Pg 26
Learning and Skills Council (2006) Learning for Living and Work: Improving Education and Training Opportuities or People with Learning Difficulties and/or Disabilities.   Coventry: LSC

The specific proposals aim to transform the learning experience and include:
· Assessing learner requirements effectively and appropriately

· Developing ‘expert learners’

· Improving pastoral support

· Strengthening learner participation and representation      para 37
The process of raising the quality of provision for learners with learning difficulties and/or disabilities further needs to be complemented by raising learner attainment and achievement. We believe that the development of the Foundation Learning Tier for England and the proposed credit and qualifications framework (being developed as part of the UK programme of reform of vocational qualifications) will provide this opportunity and improve routes for progression, where appropriate, from Foundation level upwards.  Para 68
Insufficient specialist qualifications for all staff and a lack of appropriate professional standards severely limit the capacity and capability to deliver.   Para 70

The government is progressively moving towards individualised budgets, whereby disabled people, or families of disabled children, are able to choose whether they take their individualized budget in cash, in some combination of services and cash payments, or entirely as services commissioned by their local authority.   Para 80
Continued learner transition is central to our strategy. Providers must adhere to a vision of the FE system as not being an endpoint for learners with learning difficulties and/or disabilities, but as part of the route map to social and economic participation, as it is for all other post-16 learners.   Para 96

The LSC is keen to ensure that, for learners working at Entry level and Level 1 who are unlikely to progress to an Apprenticeship or NVQ Level 2, or for whom Entry to Employment is inappropriate, there are improved opportunities for work-based learning. Therefore, as part of an individual’s programme, whether vocationally related qualification of ‘work preparation’, it should include genuine work-based learning, whereby literacy, language and numeracy can be embedded within sustainable employment programmes.  Para 100

Central to this activity is that providers plan and support individuals’ transition to employment, where appropriate, from the outset of their programmes.  There must be clear endpoints for learners on work preparation programmes.  We must also recognize that significant numbers of preparation for work and life programmes can be an area of underperformance for many providers, and also fail to meet learner need.    Para 102

The Government aims to improve the labour market status of people with learning difficulties and/or disabilities. In response, the FE system must deliver a step-change in provision so that, as far as is appropriate for each individual, specialist programmes for people with learning difficulties and/or disabilities must involve an element of ‘in work’ support.   Para 106

Learning and Skills Council (2007) Meeting Need: Raising Aspiration. The North East’s Strategy for LSC-Funded Provision for Learners with Learning Difficulties and/or Disabilities (LLDD): 2007/08 to 2009/10.  Gateshead; Learning and Skills Council
Within the Learning and Skills Act a person is described as having learning difficulties and/or disabilities if he or she:

· Has a significantly greater difficulty in learning than the majority of persons his or her age; or

· Has a disability that either prevents or hinders him or her from making use of facilities of a kind generally provided by institutions providing post-16 education or training       para 10
The LSC’s vision for provision for learners with learners with learning difficulties and/or disabilities is driven by the concept of learning for living and work.  The FE system’s role is to increase participation and support individuals entering education and training to achieve their ambition, whether this is to improve their lives, strengthen their career opportunities, or develop their skills: thus enabling economic participation and the development of self confidence to live independently and contribute to local communities.   Para  11
The North East LSC will provide access to post-16 education and training by creating
· Choices of enjoyable, challenging, person-centred learning experiences that enable learners to achieve their planned goals and secure their successful progression,

· Learning that will promote and develop intellectual, emotional and social skills.

· Learning that will be creative and innovative process, which uses an individual’s interests and the wider community in which they live and work as a learning context and resource.

· Levels of skills and competency that enable learners to make a positive contribution to their community and society and to live as independently as their abilities and disabilities allow. Para 12

Learning and Skills Council (2008) Funding for Technical Guidance for Independent Specialist Providers for 2009/10. Coventry: LSC

Independent specialist providers are reminded that the LSC expects that assessments will detail the support that an individual learner requires, and not merely reflect generic service(s) that the independent specialist provider delivers. Pg 6  

The LSC needs to be reassured that independent specialist providers are assessing, and delivering, individual programmes of learning and support services that reflect each individual learner’s needs.   Pg 6

Learning and Skills Council (2008) Funding Guidance: Placement for Learners with Learning Difficulties and/or Disabilities at Independent Specialist Providers 2009/10. Coventry: LSC

Section 139A (to be found on pg 23 of the document) assessments must entail a proper assessment of the education and training needs and the provision required to meet them. It is envisaged that the assessment will use, but not solely rely upon, available documentation and should include a meeting with the learner to ensure the information used is relevant and up to date.  Pg 4

The funding also covers the cost of the pre-entry assessment of the learner by the independent specialist provider.    Pg 11

Independent specialist providers are required to carry out a learner review at the end of the learner’s first term of placement, in the summer term of each subsequent year of funding including the learner’s final period of funding. Pg 11

All review reports must be received by the LSC no later than four weeks after their completion.     Pg 11

Transition planning is an integral element of every learner’s individual learning programme, as the purpose of any placement will be to support the learner to achieve his or her long-tem aims and objectives.  Pg 12
The Foundation Learning Tier (FLT) is a programme of work to develop a more focused and strategic approach to Entry Level and Level 1 learning for young people aged 14 and over, within the qualification and Credit Framework (QCF) in order to raise participation, achievement and progression among learners at these levels.  The QCF is a new way of recognizing achievement through the award of credits for units and qualifications. It si designed to ensure that a wider range of achievements can be recognized within a more inclusive qualifications framework; as such, Entry level 1 within QCF will recognize achievements currently known as pre-entry.  Pg 18
Within the FLT, progression pathways will be the main organizing structures. Progression pathways set down the parameters for designing personalised learning programmes to support individual progression through the achievement of an appropriate combination of qualifications from Entry Level and Level 1 of the QCF. Each pathway will include three distinct components: vocational knowledge, skills and understanding, functional skills and personal development. These components are supported by information, advice and guidance, effective initial assessment, comprehensive ongoing review and provider collaboration.  Pg 18
Review reports    pg 36

· Independent specialist providers are required to carry out a learner review at the end of the learner’s first term of placement, in the summer term of each subsequent year of funding including the learner’s final period of funding

· All reviews must be received by the LSC no later than four weeks after their completion
· Minimum information required

· The learner’s personal details (name and date of birth)

· The programme start date and the programme end date

· Confirmation that the learner’s support needs are still as identified within the learner schedule and whether any support or funding changes (increased or decreased) have been identified or agreed.

· Input from specialists, for example where learners are seen by speech and language therapists, physiotherapists, and so on

· Confirmation that the learner is still following the programmes as outlined in the learner schedule. All changes must be clearly identified, as these details are part of the independent specialist provider’s contractual delivery requirements

· An outline of achievements and/or progress towards the objectives identified in the learner schedule. The report must include an update on all elements of the learner’s agreed programme

· An outline of targets – both academic and non-academic – for the forthcoming period of study

· A transition plan giving an indication of how the transition planning is embedded throughout the learner’s programme, paying particular emphasis to the final period of the placement

· An update on how the programme is supporting the learner to make his or her transition beyond independent specialist provision. The LSC does not expect to see transition from one independent specialist provider to another; it is expected that a placement at an independent specialist provider will equip learners with the necessary skills and knowledge to allow them to progress beyond independent specialist provision. Where the learner is nearing the end of his or her placement, this update must include opportunities and support for the learner to consider alternative provision (further education, higher education, voluntary work and so on). It should also include opportunities for input and guidance from other agencies (guidance counselors, social services professional, medical practitioners, local authority officers and so on).
· All review reports must be signed and dated and returned to the relevant LSC contact
· Independent specialist providers are reminded that review reports are used to inform the issue of learner schedules for subsequent academic years.

Office for Standards in Education (2008) The Annual Report of Her Majesty’s Chief Inspector of Education, Children’s Services and Skills 2007/08. London: The Stationery Office

Colleges - Well managed colleges analyse learners’ progress and outcomes closely to judge the effectiveness of support. The quality of tutorial support and the use of individual learning plans are good in all but a minority of colleges. Effective individual learning plans help to accelerate students’ progress. However some colleges’ use of initial assessment to set and monitor targets remains underdeveloped.  Para 124

Independent specialist colleges – support and guidance are generally good or outstanding.  However, weak assessment, poor target-setting and insufficient coordination of work in basic skills often characterise provision which is satisfactory or inadequate. Some colleges have extended their provision to post-19 learners with complex needs without ensuring their staff have the necessary expertise.  Para 132
Adult learning and skills – some significant and long-standing weaknesses continue to hinder learners’ progress and completion of programmes. These include, in particular, insufficient access to timely assessment, poor progress reviews and target-setting, and failures to identify and meet learners’ needs in literacy and numeracy. Although most providers use appropriate initial assessment tools, too few have the expertise to translate the results into an effective programme of support for the development of literacy and numeracy skills.

Para 145
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